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Course Overall Understandings, Essential Questions, and Skills
1. Course understandings:
Youth will understand that they possess the agency and tools to foster locations of possibility (hooks, 1994)
in and between their communities with musical co-creation, advancing multiple perspectives, critical
awareness and understanding, and deeper questioning of their world.
2. Course essential questions: Is music an expression of our reality or the creation of our reality? How can
co-creating musically address the driving factors that make inequality between individuals and groups?
How can we look beyond the dualities to discover a multiplicity of perspectives? What can we question
and explore with and through co-creating musically about power dynamics, justice, fairness, obligation,
responsibility, and interdependence of liberty? What can you do to co-create equal social relationships
between individuals and groups with and through music, or other critically conscious means?
3. Course skills: The youth will develop skills in self-expression, nonviolent communication, dialogical
reflection and action (praxis), cooperation, teamwork, leadership, musicking (Small, 1995), agency,
musical knowledge, creativity, empathy, and raising of critical consciousness.
Curriculum Pedagogy and Scope:
This learner and youth-centered curriculum is multidisciplinary in scope allowing for structure and
creativity to comingle with a critical pedagogy contextualized to Israeli and Palestinian youth. In
upholding a critical pedagogy, Transformative musical spaces: Activating music education, valuesbased learning, and agency, places a large focus on experiential learning, anti-oppressive competences,
education for and about human rights and peacebuilding, participatory practices, horizontal learning
between youth and educator-facilitators, and inclusivity through safe spaces all with and through music
education. Finally, critical pedagogy is infused not only in the overall process in addition to the overall
structure and content, but as well into the core processes of music making to ensure equal access to
learning, care, and growth for all.

“Big Ideas1” for
Musical
Co-Creating

Ear training

1.

“Enduring
Understandings”
Music can be understood
at a complex level when
we can differentiate
between pitches and
recognize intonation.

“Essential
Questions”
What is the relationship
between intervals and
chords? What methods
help us to distinguish
intervals and chords?
How can you practice
using intervals to be more

Core Tasks
•
•
•

Learn to hear basic intervals from
m2nds through an octave and
multiple octaves.
Learn the intervals in both Western
and local music scales.
Practice hearing intonation and
learn ways to improve intonation

1

“Big Ideas,” “Essential Questions,” and “Enduring Understandings” are all language of: Wiggins, G. P.,
McTighe, J., Kiernan, L. J., & Frost, F. (1998). Understanding by design (pp. 0-87120). Alexandria, VA:
Association for Supervision and Curriculum Development.
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Composing

Music
History

Musical ideas can be
expressed through
traditional and nontraditional notation in
songwriting and authoring.

Musical artists and songs
have transformed society
throughout time in subtle
and overt ways.

in tune individually and
collectively? What are the
many ways we use ear
training when writing and
creating music?
What is the purpose of
notation, and what are the
pros and cons of using
notation? What is
traditional and nontraditional notation? How
can you use traditional
and non-traditional
notation to express
yourself, individually and
collectively? How can
rhythms, melodies,
harmonies, and lyrics
expressed through
traditional and nontraditional notation be
used and arranged to
express musical ideas?
Why has music been such
a powerful force
throughout time? How
have societies used the
power of music bto
influence and bring about
social change? How is
music history from
different places and time
about you? How can you
affect change in your
community through the
power of music?

•
•

•

•

•

•

•
•

Improvising

Exploring tones, notes,
and rhythms in the
moment can feel gratifying
and lead to the building of
new skills, understandings,
and relationships.

What are the multiple
ways to express tonal and
rhythmic ideas, stories,
and emotions through
impromptu sound and
movement? What are the
multiple ways to practice
building improvisation
skills? What are the
multiple ways you can
improvise and explore
improvisation to express
yourself?

•

•
•

using intervals, modes, and practice
techniques.
Use ear trainings skills in
songwriting
Learn traditional and nontraditional notation of harmonies,
rhythms, lyrics, and melodies in
both Western and local music.
Learn to read traditional and nontraditional forms of notation of
harmonies, rhythms, lyrics,
arrangements, and melodies in
both Western and local music.
Practice composing and authoring
traditional and non-traditional
forms of harmonies, rhythms,
lyrics, and melodies in both
Western and local music.

Learn about artists across genres,
cultures, gender, and time period
that affected their society through
their music, and unpack their
historical, social, and political
significance.
Learn about songs across genres,
cultures, and time period that
affected their society through their
music, and unpack their historical,
social, and political significance.
Become familiar with artists’ music
and songs by learning them
musically.
Practice co-creating new works
inspired and influenced by multiple
aspects of musical history, whether
interpretations, covers, inspirations,
and original works.
Explore the multiple ways to
improvise with voice, objects,
movement, instruments, whether
rhythmically, melodically, and
harmonically.
Learn how to practice improvisation
skills.
Through practice and experiential
learning, build upon improvisation
skills to be able to freely improvise
with others in many genres and
situations.
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Performing

Rehearsing +
Practice
Technique

Audiences interpret the
approach of sharing your
musical message just as
much as the musical
message itself. Audience
and performers are
connected through “inner
time and outer time”
(Schütz, 1951) while
musicking.

Practice makes permanent.
There are methods to learn
a musical passage quickly
and efficiently,
individually and in a
group.

What do you want to tell
your audience when
performing? What do you
want your audience to
feel while performing?
What techniques on
stage, before and after the
performance, contribute
to your overall
performance? What
factors determine what
type of performance skills
are needed, necessary,
and provocative?
What are methods
practicing when alone
and in an ensemble? How
do you reflect upon your
practicing while
practicing, and before and
after? What methods can
you use to make your
practicing more efficient
and quick, individually
and collectively?

•
•
•
•

•

•
•
•

Learn about various performance
skills depending on context of
performance
Practice various performance skills
depending on context of
performance
Choose and identify which
performance skills are necessary
for a performance
Internalize new performance skills
for future performances

Learn about various practice
methods from warm-up exercises,
rhythmic exercises, using the
metronome, tapping, “visual
singing,” body rhythms, utilizing a
drone, etc.
Experiment with all of the various
methods of practicing individually
and in group settings
Seek meaning to and experiment
with musical terms that
supplement the musical line.
Choose multiple, appropriate
methods of practicing, individually
and collectively
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“Big Ideas” for
Values

Equality

“Enduring
Understandings”
Every human deserves to
be treated with the same
rights, opportunities, and
benefits, regardless of
race, religion, class,
ethnicity, color, gender,
and sexual orientation.

Everyone wants and
deserves to be valued,
respected, and heard.

Dignity

Power

There are structures in
society that uphold
systems where some
people inherit or gain
more control over others
based upon race, religion,
class, ethnicity, color,
gender, and sexual
orientation.

“Essential
Questions”
When are you an equal
co-creator with your
fellow co-creators? In
broader society, how do
you recognize when
humans are not treated
equally or not treating
each other as equals?
How do you address this
inequality, whether in
broader society or within
your own ensemble?
What is your
responsibility in
protecting your equity
and the equity of all in
musical and non-musical
settings?
What does dignity mean
to you? What has made
you feel without dignity
in music and non-music
settings? What has made
you feel like you do have
dignity in music and nonmusic settings? When
have you seen the
oppression of another
outside of your
community? How can
you contribute to building
the dignity of another in
your ensemble and in
broader society?
Why and how do some
people have more control
than others? What in
society sustains power
dynamics? What role do
you play in upholding or
challenging power
dynamics in your society?
If music is a tool to
challenge power
dynamics, what is your
role in this as a musical
co-creator?

Core Tasks
•
•
•

•

•

•
•
•
•

•

•

•

•

Recognize and name systems of
inequality through musical and
dialogical activities.
Explore essential and formal equality
and issues of “us vs. them.”
Explore musically and historically
past and current examples of music
activism across genres and cultures
promoting equality and inequality.
Unpack and reflect upon through
musical expression personal and
collective experiences of equality
and inequality.
Co-create multimodal explorations
of equality in personal and collective
experiences and understandings.
Explore the meaning of dignity
through musical and dialogical
activities.
Connect dignity with respect and
agency within the ensemble and
individual musical expression.
Unpack and reflect upon through
musical expression personal and
collective experiences of dignity.
Co-create multimodal explorations
of dignity through personal and
collective experiences and
understandings.

Recognize when and where power
dynamics are at play in inter-group
settings and in society through
musical and dialogical activities.
Explore the nonviolent ways in
which existing structures of power
can be challenged and altered
within your ensemble and with your
agency in non-music settings.
Unpack and reflect upon through
musical expression personal and
collective experiences of justice,
power, and fairness.
Co-create multimodal explorations
of power, justice, and fairness
through personal and collective
experiences and understandings.
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Justice

Fairness

Freedoms

Fairness is between
individuals, regardless of
race, religion, class,
ethnicity, color, gender,
and sexual orientation,
where all have the same
rights in the procedure of
choosing principles for a
social contract and
understanding.

Actions and systems
should serve the best
interests and needs of
everyone based upon race,
religion, class, ethnicity,
color, gender, and sexual
orientation.

One can exercise her/his
free will. One’s free will is
dependent on the liberty of
other’s.

It is our duty to seek ways
to empathize with, care
for, understand, and be in

What is justice? What are
the different types of
justice? Who deserves
justice and why? In what
ways can music
contribute to justice? In
which ways can music
detract from upholding or
bringing justice? How
can you contribute to a
more just society through
your actions and your
voice?

When do we know that
the best interests and
needs of everybody in
your ensemble are not
being upheld? When do
we know that the best
interests and needs of
everybody in society are
not being upheld? How
can we protect the best
interests and needs of
everyone in society?
What is your
responsibility in
questioning the fairness
in your ensemble and
your society?
What is freedom? Are
you free? What does it
mean to be free? What
would you do with your
freedom? How does
freedom connect to
musicality and selfexpression? What forces
keep you and your
community from your
needs? What connections
exist between freedom
and self-actualization?

What is your
responsibility as a
member of society? Who
are you responsible to

•

Recognize different types of
justice through musical and
dialogical activities.
Explore the principles of justice,
its meanings, and it’s obligations.

•
•

Practice bringing marginalized
voices to the center.
Unpack and reflect upon through
musical expression personal and
collective experiences of justice,
equality, power, and fairness.
Co-create multimodal explorations
of justice as fairness through
personal and collective
experiences and understandings.

•

•

•

•
•

•

•
•
•

•

•

Recognize the multiple ways in
which society is not fair to all its
members, while also thinking
about possibilities of how this can
be changed through musical and
dialogical activities.
Inquire how fairness relates to
justice.
Unpack and reflect upon the
dynamics between majority and
minority, consensus-making, and
what is marginalization in group
settings and in society.
Co-create multimodal
explorations of fairness and
unfairness through personal and
collective experiences and
understandings.
Explore what is freedom, and
what it means to be free through
musical and dialogical activities.
Explore the relation between
freedom and self-actualization.
Unpack and reflect upon through
musical expression personal and
collective experiences of
freedom and oppression, and
liberty and coercion.
Co-create multimodal
explorations of freedom and
oppression, and liberty and
coercion through personal and
collective experiences and
understandings.
Explore the meaning of
responsibility through musical
and dialogical activities.
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Responsibility

Rights

solidarity with those
across difference.

Every human is
guaranteed uninhibited
access to all of the same
elements of determination,
entitlements, and
capability, regardless of
race, religion, class,
ethnicity, color, gender,
and sexual orientation.

“Big Ideas” for
Pro-Social

“Enduring
Understandings”

Exploration

Risk-taking can have
constructive outcomes of
new possibilities and selfdiscovery.

Agency

Every person has the
power to make a
difference.

when you make music?
Who is responsible to you
when you make music?
Who are you responsible
to in and outside of your
community? Who is
responsible to you in and
outside of your
community? How can
you advance
marginalized voices to be
heard?
How do you recognize
when one’s freedoms and
dignity are being
challenged or are not the
same as yours? How do
you address this lack of
freedom and dignity?
What are your rights to
self-expression as a
musician and in general?
What can be unpacked
about rights through
musical expression?
What is your obligation
in protecting your
freedoms and dignity, and
the freedom and dignity
for all?

•
•

•

•
•
•

•

“Essential
Questions”

Connect responsibility with
justice, equality, and rights.
Unpack and reflect upon through
musical expression personal and
collective experiences of
obligation and solidarity.
Co-create multimodal
explorations of responsibility
through personal and collective
experiences and understandings.
Recognize the different types of
rights through musical and
dialogical activities.
Explore the concept of rights, its
meanings, and it’s obligations.
Unpack and reflect upon through
musical expression personal and
collective experiences of justice,
power, equality, and fairness.
Co-create multimodal
explorations of rights, justice,
power, equality, and fairness
through personal and collective
experiences and understandings.

Core Tasks

What are constructive
ways to take musical and
non-musical risks? How
do you form allies when
taking risks? How do
you support others, in
musical and non-musical
settings, when they take
constructive risks?

•

What power does the
individual have to evoke
change in society? What
power do you have to
evoke change whether in
a musical ensemble or in
your community? How
can you personally

•

•

•

•
•

Explore the ways, musically and
socially, in which to take risks.
Openness and agency to take
constructive risks by sharing
stories, emotions, and ideas
musically and socially.
Practice constructively putting
yourself “on-edge” during class
and in performances in class and
on stage.
Explore the ways in which to be
a leader through selfactualization.
Learn about musicians and songs
that assumed a leadership role or
became a “change agent.”
Practice openness and agency to
assuming leadership roles of any
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Task
Completion &
Responsibility

Communication

Critical
Thinking

Creativity

Following through in an
ensemble or non-musical
projects creates trust,
credibility, and success.

Words and symbols are
powerful. Being heard
requires more than just
speaking and hearing.

There are multiple ways
to understand and
interpret a situation when
looking beyond the
dualities of the evident.

Changing your reality by
seeking locations of
possibility which did not
exist before. You can
imagine and therefore,
create new possibilities.

contribute to the
ensemble? What ways
can you evoke change
on a small and large
scale?
How’s the plan going for
you? What is your role
and obligation in the
ensemble or in nonmusical settings to
complete tasks and
move projects, and ideas
forward?

How do you practice
different types of
listening and sharing, in
rehearsal and outside of
rehearsal? How can you
express yourself
nonviolently when you
feel you are not being
heard? What are
multiple mediums for
self-expression whether
through music making
or dialogue? What is the
value of using
nonviolent
communication (NVC)?
How do you analyze a
challenge from multiple
perspectives? What is
the small picture and the
big picture of the
challenge? What is there
to question? How do you
question? How do you
see the multiple layers to
a situation?
How do you look at a
challenge from multiple
perspectives? What are
the multiple ways you
can explore these
outlooks? How do you
tap into your selfexpression when
exploring these outlooks
from multiple
perspectives?

kind, whether musically or
socially, group support,
community work, etc.
•
•
•
•

•
•
•

Make or partake in up keeping a
schedule or timeline.
Work with others to complete
tasks within the schedule or
timeline.
Initiate task completion and
punctuality.
Practice seeking creative
alternatives to completing tasks
when multiple, conflicting
variables are present.
What are different types of
communication, whether verbal,
symbolic, musical.
What is NVC or Compassionate
Communication and its
methods.
Learn and practice the ways in
which to communicate with
NVC.

•

What does it mean to be a
critical thinker.
• What ways of thinking are
conducive to critical thinking,
including seeking multiple
perspectives and looking
beyond dualities.
• Practice critical thinking in
musical co-creation and
dialogue.
• Explore different multi-modal
methods of being creative.
• Gain experience practicing
various multi-modal methods and
reflecting upon them.
• Taking initiative to determine
own multi-modal methods of
creativity.
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Everybody has something
unique to contribute to
build the collective.

Teamwork +
Group Building

Empathy

SelfUnderstanding

Embracing vulnerability
empowers one to feel with
another, enabling deep
connections.

Learning about and
reflecting upon oneself
enables awareness of
one’s past, present, and
envisioning of the future.

How can we make sure
everyone has the space
to be heard? How do we
include voices that are
on the fringe? How do
we build agreements
even with those of
different viewpoints and
backgrounds? How do
you feel in an ensemble
group dynamic?
What are the ways you
can express empathy?
What is the difference
between empathy and
sympathy? What do you
need so you can express
yourself from a
vulnerable place? What
do others need to
express themselves from
a vulnerable place? How
can we co-create a space
for vulnerability?
What do you think is
your identity and
narrative? How do you
relate to your multiple
identities and narratives
that have made you who
you are? What
responsibility do you
have in shaping who you
are? What internal
conversations come to
you easily? What
internal conversations
are challenging for you?
How does your past
connect to your present
and lead to your future?

•
•
•
•
•
•
•
•

•

•

•
•

Explore and experience various
roles as leader and follower
within a team setting.
Question and reflect on group
dynamics in team settings.
Practice being heard as a leader
and a follower in group settings.
Practice bringing marginalized
voices to the center.
Active in group building
Explore, practice, and
experience embracing
vulnerability.
Practice enabling an embrace of
vulnerable space for others.
Enable emotions that are
challenging to express.

Explore and express one’s
understanding of her/his
identity, narrative, gender,
world outlook, positions,
upbringing, and future hopes for
her/himself.
Openness to revisit, redefine, reexplore current understandings
of self and one’s relation to
others’ understanding of self.
Openness to visit, define, and
redefine, and explore new
dimensions of self.
Practice and reflect upon these
understandings and
(re)understandings through cocreating and adding oneself to
the group.

APA Work Cited: Gottesman, S. (2017) (In press). Transformative musical spaces: Activating music education,
values-based learning, and agency.
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